Pupil premium strategy statement

Fender Primary School 24 - 25

This statement details our school’s use of pupil premium funding to help improve the attainment of our

disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and
the effect that last year’s spending of pupil premium had within our school.
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School

Fender Primary School

Number of pupils in school

245

Proportion (%) of pupil premium eligible pupils 60%
SEND 48%
EHCP 8%

Academic year/years that our current pupil premium strategy
plan covers (3 year plans are recommended)

2021 - 22 to 2024 -25

Date this statement was published

November 2024




Date on which it will be reviewed

November 2025

Statement authorised by

Charles Hewitt

Pupil premium lead

Charles Hewitt

Governor / Trustee lead

Paul Dealaselle Chair of
Governors and Debbie
Marchant - Governor for
Pupil Premium

Funding overview

Detail Amount
Pupil premium funding allocation this academic year £208,670
Recovery Premium (payments 3 & 4) £10,355
Pupil premium funding carried forward from previous years £0

(enter £0 if not applicable)

Total budget for this academic year £218,670




Part A: Pupil premium strategy plan

Statement of intent

Fender Primary School is first and foremost an inclusive community school aiming to provide
personal learning for all the pupils within our community. This also means the nurturing of our
families and developing a whole community approach to provide a safe, loving and aspirational
home for learning.

Our main intent is that our pupils are equipped to compete with their counterparts both in
Secondary Education and in the wider world; academically and socially. There is a clear diagnostic
assessment system in place which ensures the identification of those pupils who need further
intervention to achieve rapid progress in their learning. We aim to close the vocabulary gap with
a clear focus on this area in all subjects.

In the present climate we strive to ensure that the pupils affected by school closures are
identified and targeted support is put in place. We also intend to ensure those disadvantaged
pupils who are identified as high attainers achieve their potential.

Regardless of ability or disadvantage we tailor the learning groups to ensure quality first teaching
for all our pupils. The wide range of expertise across the school has been developed through
training identified to maximise the impact on pupil progress and achievement. This is based on
academic expertise but also in the areas of SEND, attendance, mental health and Early language
deficiencies; all of which are barriers to learning for our pupils. We want our children to feel safe
in school and ready to learn and this involves a high level of funding applied to wider strategies
for disadvantaged pupils.

After attaining a Good Ofsted in June 2022 the primary focus identified is to improve attendance
and this will be reflected in the spending for the next two years as we strive to change the culture
regarding attendance.

Challenges

This details the key challenges to achievement that we have identified among our disadvantaged
pupils.

Challenge Detail of challenge
number
1 Low base line on entry across all subjects especially in Speech and Language and

vocabulary knowledge

2 Historical low performance data in formal test situations




survey)

3 Gaps in maths knowledge and concepts due to closures. Parental confidence is low in
this area and this affects the support of children at home. (evidence from parental

non-disadvantaged is 3.1%

4 Attendance below national average, the gap between disadvantaged pupils and

5 39% of pupils are high needs SEN (accessing Resource Provision or High Needs Hub)

6 High incidence of ATMH experienced by pupils

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan, and how

we will measure whether they have been achieved.

Intended outcome

Success criteria

Accelerated progress in early language skills
through focus on vocabulary, phonics and reading
in F2/KS1

New writing curriculum ensures embedded
opportunity for language acquisition and a
high-quality oracy opportunity.

CLOSE THE VOCABULARY GAP AND IMPROVING
CULTURAL CAPITAL

Introduction of Little Wandle phonics programme
—Summer 2022

Embedding of Little Wandle

Early Reading is a high focus area — RR/FC NPQ
assignment.

Voice 21 oracy strategies embedded in pedagogy
and curriculum.

Achieve National Average in phonics and all
mainstream SEN pupils to achieve resit in Y2 with
focussed intervention.

Close the gap between National and school reading
data at the end of KS1

High progress results achieved for all pupils from
baseline

Phonics screening has improved since introduction
of scheme - improvement in 23/24 year.

Increase in GLD in 23/24 academic year

Improve formal assessment results so pupils can
compete with their counterparts in the wider
world. Children to achieve above National
Average Progress scores in all subjects

IMPROVING LIFE CHOICES AND COMPETING WITH
COUNTERPARTS IN THE WIDER WORLD

Close the gap between National and school data in
all subjects in KS2

High FFT progress targets achieved for the majority
of pupils (particularly those who have been in
Fender for their entire primary education)

Develop pupil’s vocabulary, cultural capital and
long term memory through high quality teaching
and learning approaches. This will impact on the
formal assessment results — RR/FC

IMPROVING LIFE CHOICES

Oracy activities embedded in teaching and learning.

Close the gap between National and school data in
all subjects in KS2

High progress targets achieved for all pupils.

Direct vocabulary teaching is evident in all
monitoring of teaching and learning

Disadvantaged pupils to achieve above National
Average Progress scores in Maths — added focus
on disadvantaged girls from Y4 onwards.

Close the Gap between National and school data in
maths, especially for disadvantaged girls.

High progress targets achieved for all




EMOTIONAL WELL BEING

Support vulnerable pupils with ATMH to access
learning and achieve their potential

REMOVE BARRIERS TO LEARNING AND IMPROVE

Children with high levels of need relating to ATMH
achieve as well as their peers and barriers to
learning are reduced.

See Ofsted quote below

Improve attendance

LIFE
KO/JR — NPQ assignment

FOSTER POSITIVE ATTITUDES FOR LATER WORK

The gap between disadvantaged and not
disadvantaged pupils is narrowed

Positive data — see below

This details how we intend to spend our pupil premium this academic year to address the

challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £140,696

focus on oracy

- Embedding oracy
in the curriculum

- Embedding oracy
in teaching and
learning

- Ongoing CPD for
staff around oracy
(including

National Literacy Trust

- We Need to Talk (2024) - Oracy
Education Committee

- EEF Communication & Language
Approaches

- Strong Foundations

- EEF - Oral Language Interventions

Activity Evidence that supports this approach Challenge number(s)
addressed
- Quality first EEF - Improving Mathematics 1,2,3,5
teaching with EEF - Improving Literacy
ongoing CPD t_o DfE - Strong Foundations
develop teaching o
and learning DfE - Best Start in Life
(including TAs) EEF Effective Professional Development
- English Hub EEF - Five a Day
phonics support - EEF - SEND in Mainstream School
audit, monitoring
. EEF Mastery
reports, action
plans, coaching
- Maths Hub -
guided support,
audit, monitoring
and ongoing
coaching
- SEND audit -
monitoring and
reports, specialist
support
- Whole school - Creating Confident Communicators - 1,2,5,6




consultancy and
audits from Voice

21)
Improved Reading and Teachers trained through intense phonics 1,2,5
phonics scores in F2/Y1 — Hub programme. Teaching and learning
meet National Average mentors working directly with staff in class
Low staff: pupil ratio to for 18 months. High standards in teaching
ensure accelerated and learning maintained through monitoring
progress from low baseline | and training led by staff with expertise in
on entry to school this area. Highly qualified F2 staff
1:9 EEF —Oral language interventions
EEF Reading Comprehension strategies
All high needs SEN pupils
to achieve phonics SEN pupils taught by experienced teacher
screening by end of Y2 and | and mentor in phonics and early reading
Base pupils to make EEF —Oral language interventions
accelerated progress . SEN pupils are taught by most experienced
through the introduction
i teachers
of adult led continuous
provision. Low staff to pupil ratio to accelerate phonics g
and reading progress and
attainment/improve AFL approaches to
ensure progress.
More individual attention and feedback to
pupils - EEF toolkit
1,2,5
Staff training to develop | Walkthrus training publications 1,2,3
quality first teaching and | reflecting approaches to long term
AFL, with a focus on memory development through
developing long term metacognition strategies.
memory for improved Tom Sherrington — Instructional
attainment. coaching and EEF guidance
Focus on the
development of Closing the vocabulary Gap — Alex
vocabulary through all .
] Quigley
areas of the curriculum
EEF — Reciprocal Reading
Voice 21
Focus on teaching and Children taught in smaller classes with 2,3,5

learning in maths to
identify and close gaps
in learning from school
closures

TA support.

Catch up materials used with focussed
staff training to ensure quality first
teaching (White Rose Maths Hub)

EEF tool kit small group tuition




White Rose Maths training

Maths Hub audit and support

Targeted academic support (for example, tutoring, one-to-one support structured
interventions)

Budgeted cost: £30,192

Activity Evidence that supports this approach Challenge number(s)
addressed
- Little Wandle 1:1 EEF — small group tuition 1,2,5
Daily Rapid EEF - individual instruction
Ca.tch-up (any EEF - SEND in mainstream schools
child below o
phonics ARE or EEF - Improving Literacy
those with
marginal pass
scores)

- Guided reading for
lowest 20-50%
twice per week

- IDLSEND
programme

- Maths EEF — small group tuition 1,2,3,5,6
intervention (daily | EEF - Improving Mathematics
focus on fluency,
problem solving,
reasoning and
times tables)

EEF - SEND in mainstream

Wider strategies (for example, related to attendance, behaviour, wellbeing)

Budgeted cost: £47,782

Activity Evidence that supports this approach Challenge number(s)
addressed

Family support mentor 4,5,6

non-teaching to provide No child left behind — improving outcomes

MHWB support and for vulnerable children

coaching around ATMH EEF — Behaviour strategy
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2 days per week external
therapist to work with
children with ACES and
trauma.

Whole school approach to
ATMH to ensure we
provide a supportive
learning environment for
children affected by early
trauma and mental health
issues

This includes individual
therapy, joint therapy for
parent/carer and child and
supervision for staff.

Wide training experience
of staff in this area —
school therapist, SMT
training in supporting
pupils with ACES

Whole school training in
ATMH based on various
DFE and Public Health
England publications:

The National College - taking a trauma
informed approach to Improving outcomes.

ACES research and training Chester College
ATMH audit by Chester College
EEF — Social and Emotional Learning

Introduction of rigorous
reporting for attendance
Development of
attendance team
Attendance 360
undertaken by Local
Authority.

Leadership time for
attendance lead (one day
weekly)

DfE Working Together to Improve Attendance
Impact Ed Understanding Attendance

Cathleen Halligan - Emotionally Based School

Avoidance (EBSA): Students’ Views of What
Works in a Specialist Setting

DfE - Mental Health & Behaviour in Schools
v.uk
ntal-health-and-behaviour-in-schools--2

h J/www. vernmen lications/m

DfE Improving School Attendance

Growing up in the Covid-19 pandemic: An
evidence review on the impact of pandemic life
on physical development in the early years

eview-of-the-impact-of-pandemic-life-on-physical-

development-in-the-early-years.pdf

4,5,6

Total budgeted cost: £218,670



https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
https://web.thriveapproach.com/hubfs/Thrive/ImpactEd%20Evaluation%20Attendance%20Record%20Report%20Jan24.pdf?_gl=1*6pjcsk*_gcl_au*MTg2Nzc5NjI5My4xNzI3MTIzMjgy*_ga*MTYyOTk3NTk5Mi4xNzI3MTIzMjgy*_ga_GKT2H6CGD0*MTcyNzEyMzI4Mi4xLjAuMTcyNzEyMzI4NC41OC4wLjA.
https://continuityineducation.org/articles/38/files/submission/proof/38-1-612-1-10-20220518.pdf
https://continuityineducation.org/articles/38/files/submission/proof/38-1-612-1-10-20220518.pdf
https://continuityineducation.org/articles/38/files/submission/proof/38-1-612-1-10-20220518.pdf
https://www.gov.uk/government/publications/mental-health-and-behaviour-in-schools--2
https://www.gov.uk/government/publications/mental-health-and-behaviour-in-schools--2
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://drive.google.com/file/d/1wReiS0mmnlfZay4lA4jj_JBBim-wuDta/view?usp=sharing
https://drive.google.com/file/d/1wReiS0mmnlfZay4lA4jj_JBBim-wuDta/view?usp=sharing
https://drive.google.com/file/d/1wReiS0mmnlfZay4lA4jj_JBBim-wuDta/view?usp=sharing

Part B: Review of outcomes in the previous academic year

Pupil premium strategy outcomes

This details the impact that our pupil premium activity had on pupils in the 2023 to 24 academic

year.

- Improved GLD and highest in past several years

- Improved phonics result as a result of the introduction of Little Wandle phonics scheme.

- SEND children broadly in line with national average in Reading and Writing KS2

- Disadvantaged children broadly in line with national average in Reading and Writing in KS2
- Improved performance of SEND learners in RWM KS2.

OFSTED VISIT — JUNE 22 RATED GOOD

Pupils, including those who attend the resourced-based provision for pupils with special educational needs
and/or disabilities (SEND), get a good deal at this school. Parents and carers are delighted with many aspects of
the school’s work. They are particularly complimentary about the levels of care and attention afforded to pupils
with SEND.

Pupils are proud to be members of the school community. Staff and pupils respect each other. Staff have high
expectations of pupils and, as a result, pupils are motivated to work hard. Most pupils, including children in the

early years, achieve well across a range of subjects.

2023-2024 COMPARISONS TO NATIONAL DATA - FENDER PRIMARY SCHOOL




All Pupils

Non-FS

High Prior

Attainment

Middle Prior
Attainment

Non-SEN

No. of Pupils 35 24 16
K51 APS 0.0 0.0 0.0 0.0
Achieved ~ 51% 54% T oas% L 56% T - - 59%
Standard | 71% 74% | 67% 71% | 75% 78%  58% 63% | 79% 79% | 58%  63% 0% 0% 0% 82% B4%  67% 74%  S6% 72% | 63% -
Higher 3% 4 4w L 0% L 6% L 0% L 6% | - - 0% L 0% L 0% L -
Standard | 25% 29% | 21% 25% | 28% 32%  13% 18% | 31% 33% | 14% 18% 31% 33% 0% 0% 0% 30% 34% | 29% 29%  18% 27% | 13% -
. 1023 < 1028 T 1013 4 1029 T 1018 | 1029 Tt 1018 L - - 1022 L 1000 | 107.0 -
Readlng b 1046 10521038 1045 1055 1059|1019 102.8 1062 1062 1020 1028|1061 1062 00 00 00 1062 1065|1049 1053 1023 10471023 -
7% * 17% T 18% T 19% Tt 16% T 19% T 16% * - - 18% T 33% 0% = -
Near misses
13% 0%  14% 0% | 13% 0% 0% 0% 0% 1% 0% | 11% 0%  12% 0% | 13% -
0.0 L +00 L w00 L - - +0.0 L +00 L 0.0 L -
Progress o o o o o o L
— 49% T 54% T 36% L - - 33% T 65% L 33% L 50% -
67% 72%  60% 66% | 74% 78% 0% 0% 0% | 31% 36% | 81% 83% | 66% 73% OSB% 72% | 58% -
Writi — 3% T 4% % e - - 6% 0% < 0% < 0% o -
riting 9% 13% 7% 10% | 11% 16% 0% 0% 0% | 2% 3% | 11% 16% | 10% 15% 6% 13% | 0% -
T O X - - 0.0 T 4.0 T +0.0 -
Progress o o o
Achieved  54% 7 T o6a% T A% L 63% T - - 39% T 7% L 33% -
Standard | 66% 73% | 67% 74% | 65% 73%  51% 50% | 75% 79% | 51% 59%  75% 79% 0% 0% 0% | 36% 44% | 78% 83% | 67% 76%  63% 7B% | S0% -
Higher 9% 4 4% 18% 19% 4 0% L 19% T 0% 4 - - 6% T 1% L 0% < 0% o -
Standard | 21% 24% | 22% 27% | 19% 21% 9% 13% | 28% 29% | 10% 13% 27% 29% 0% 0% 0% | 7% B% | 26% 29% | 28% 29% 27% 30% | 13% -
1025 1023 T 103.0 {4 1022 < 1028 T 1022 Tt 1028 L - - 101.2 * 1035 4 965 L 1040 L -
Maths ~ scaledscore 1032 1044|1037 1049 1027 103.8| 999 10151050 1055 999 1015|1049 105.5 0.0 0.0 00 | 979 985 | 1050 1058|1045 1054 1040 1056|1010 -
Nearmisses, % ¥ 13% L 0% L o19% L 0% L o19% 0% L - - 1% L 6% T 0% < 0% o -
2% 0% | 13% 0% | 16% 0% | 19% 0% | 12% 0% | 18% 0% | 12% 0% 0% 0% 0% | 18% 0% | 13% 0% | 11% 0% | 10% 0% | 25% -
00 L +00 4 00 T 400 L +00 T +00 L +00 L - - 0.0 T +0.0 L 00 L w00 I -
Progress o o o o o o o o - - o
Achieved ~ 31% 4 33% T 27% L 3% 4 32% L 3% L 3% L - - 2% T oM% L 33% L 50% -
Standard | 54% 61% | 50% 57% | 58% 64%  37% 46% | 63% 67% | 38%  46%  63%  67% 0% 0% 0% | 21% 26% | 67% 7% | 56% 63%  4B%  63% | 38% -
RWM Higher 0% = 0% < 0% < 0% < 0% < 0% < 0% o - - 0% < 0% < 0% < 0% o -
Standard | 5% 8% | 4% 7% | 7% 9% 1% 3% | 8%  10% 8% 10% 0% 0% 0% | 1% 3% | 7% 9% | B% 9% | 4% 9% | 0% -
R, M and GPS 1025 4 1027 T 1021 4 1025 < 1026 4 T 1026 4 - - 101.6 * 1032 4 1008 4 107.0 L -
Scaled Score
average 1038 - |34 - |i043 00.7 1056 - 1055 - 98.4 105.7 048 - 1033 - 1013 -
1022 4 1026 T 1006 4 1022 T 1023 T 1023 4 - - 1015 * 1028 4 988 | 1055 -
R & Maverage Scaled Score N o N N N o o o
1038 - |36 - |i040 105.5 105.5 98.8 105.5 1045 - 1029 - 1016 -
Achieved  54% T 50% T 64% T 50% T 58% T o58% o - - 39% T 1% 67% L 50% 4 -
Standard | 66% 72%  61% 69% 7%  76%  52% 59%  75%  78% 59% | 74%  78% 0% 0% 0% | 32% 39% | 80% 83% | 68% 77%  60% 76% | 46% -
Higher 7% 4 1% 4 18% 4 19% L 16% 4 19% 1 16% 4 - - 7% T 18% L 33% o 50% T -
Standard | 26% 32%  24% 29%  30% 35%  13% 30%  34% 37%  13%  20%  34%  37% 0% 0% 0% | B%  11%  34% 38%  34% 40%  30% 39% | 8% -
GPS scaledscore. 1035 ¢+ 1036 T/ 1033 L 1034 4 1035 | 1034 L 1035 o - - 1022 * 1044 4 1050 4 1100 ° -
1040 10531031 1046 1048 1060|1008 1024|1058 1065 1009 1024|1057 106.5 0.0 00 00 | 979 984 1061 1069|1058 107.0 1046 1066 -
Nearmisses, L% ¥ 2% 4 e% Ll 13% L 2% T 1% 4 % - - 17% v 18% 0% o 0% o -
16% 0%  18% 0% | 14% 0% | 20% 0% | 13% 0% | 20% 0% | 13% 0% 0% 0% 0% | 22% 0% | 13% 0% | 1% 0%  14% 0% | 25% -
SEN without
EYFSP Al Pupils Boys Girls ESME NFSM6. DA NDA NSEN Autumn Spring Summer
statement
No. of Pupils. 33 16 17 20 13 20 13 16 17 10 9 14
GLD 60% EEX | 43%  BRX | 76% V| e0% B | 61% BEX | 60% B2 | 61%  EWH | 37% 20| 82% T4 | 90% 74| 55% BB 42%  BO%
[513]  B7.8% (47%) B0 [BO%]  FR4) (44%) S21% (S4%) 7043 [44%) o (54%) (0] o [61) 758 (B3] 75.7% (57%) BA5X  (38%) 5893
Exp+in all goals 60% G| A3% 56| 7% I | e0% 48| 61% BT | 60% 47| 61% 67| 37% 18| 82% T2 90% 72| 55%  B2¥ | 42%  GEX
[485) ° [42] ° [B0Z5) ° [442] ° (50) ° (4472 ° (505) (03] ° (57) ° [63%) ° [57) ° (30) °
phon ics All Pupils Boys. Girls FSMB NFSME DA NDA SEN without NSEN Autumn Spring Summer
statement
No. of Y1 Pupils. 31 23 8 10 21 10 21 10 21 13 5 13
Y1 Result 67.0 79| 65.0 F5X| 75.0 B4x| 0.0 BB 710 B3| 60.0 G2 710 83X 300 434| 850 87| 760 B5X| 60.0 80| 610 730
[565) BO.2%| [(48%) FEEX  (BEX) 8415 (45%]) 684X (F0%) B33 (45%] BO4X [P0k 833 (6% 44.2% [86%) 87.8% [B6X) = [50%] = (45 =
Y1 Av. Mark 31.1 xR 30.6 325 32.6 4.0 28.4 201 32.4 4.2 28.4 0.0 32.4 4.2 21.7 246 35.6 47 35.0 B 28.0 332 28.5 i)
B [287) 334 [266) 326 (37 341 (256 303 (328 341 (256 303 (328 M1 (18N 247 [3/7 349 (324 = [28.2) = (22.9] =
No. of ¥2 Pupils| o o o o ] ] 0 0 0 0 1] o
voResul 00 D% 00 0%| 00 0% 00 0% 00 (0%| 00 % 00 0% 00 U0%| 00 0% 00 %] 00 0| 00 0D
[B77) 546X [B0%) 517% (942 69.4% (90%] 486X (837 678 [(90%) 4867 [83%) 678X [B3%) 363 [00%] 7223 ([100%) ° [807) ° [81%) °
vamemarkl 00 00| 00 00| 00 00| 00 00| 00 00| 00 00| 00 00| 00 00| 00 00| 00 00| 00 00| 00 0O
[34.3] [33.2) [35.2) [35.5] (32.2) [35.5] (32.2) [29] [37) [26.4) [20.8] [35.5]
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Externally provided programmes

Please include the names of any non-DfE programmes that you purchased in the
previous academic year. This will help the Department for Education identify which ones
are popular in England

Programme Provider
Phonics Little Wandle
Oracy Voice 21

Read to Write Literacy Counts
Steps to Read Literacy Counts
No nonsense Grammar Babcock

No nonsense Spelling Babcock

IDL — individual programmes for spelling IDLS Group

Walk thrus programme — staff training in Tom Sherrington

the development of long term memory, A John Catt Publication
teaching and learning. Instructional

coaching

Times table Rock Stars TT Rockstars

Termly Assessments and Test Analysis Test Base

Complete Comprehension Schofield

IDL — individual programmes for maths IDLS Group

White Rose Maths White Rose

This strategy has been developed using the EEF guidance materials together with other
research publications relating to the spending of pupil premium funding. Diagnostic
assessment has been used alongside school monitoring systems to ensure the funding is
allocated to identified areas of need. For disadvantaged pupils to flourish and reach
their potential, support needs to include the whole family unit alongside academic
interventions. We aim to use the funding to improve outcomes for all pupils within the
school community, whilst closing gaps between the disadvantaged and their
counterparts.

OFSTED VISIT - identified Attendance as a target for improvement and approved of
the Attendance plan. We continue to implement strategies to improve attendance,
including robust reporting and tracking of vulnerable children.
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